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Abstract

The last decade has witnessed a paradigm shift from teaching to learning excellence
(as synonymous with quality learning) in higher education. The Department of
Family Medicine and Primary Care (DFMPC) at the University of the Witwatersrand
has developed a learning excellence philosophy that drives our approach to
learning, teaching, and assessment. This philosophy is underpinned by a deep
and meaningful learning framework. The framework espouses competencies, such
as thinking and problem-solving, while allowing students to relate creatively and
personally to their learning experience. The COVID-19 pandemic has brought
the diversity of students’ learning needs into sharp focus. The authors present
the DFMPC Health Systems Science (HSS) track, newly established within the
Bachelor of Health Sciences degree programme, as an example of how the deep and
meaningful learning framework and curriculum design processes were applied to
understand student needs and to bring about curriculum change with the student
voice at the centre. To ensure that all students have equitable opportunities for
learning excellence, learning and assessment are reframed as more accessible and
transparent, aligned with ever-changing graduate needs for students, employers,
and society. This chapter explores 3 dimensions necessary to reimagine learning,
namely context, culture, and curriculum. The importance of understanding
student needs in context is emphasised, to complement a more innovative,
adaptive, and inclusive approach to student-centred curriculum design. The
notion of constructive alignment is broadened to include consideration of other
stakeholders and notional hours. The chapter unpacks a deep and meaningful
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learning framework which is a student-centred, active-learning approach that
focuses on developing 21st century skills, while aligning closely with the
institution’s graduate attributes. The DFMPC aims to produce self-directed and
self-determined students with the competence and confidence to contribute to the
workplace, their communities, and society.

Keywords: constructive alignment; curriculum evaluation; curriculum review; health systems
science; learning design; student-centred curriculum design; student needs

1. Reimagining Learning: Why Culture, Curriculum, and Context?
Reimagining learning in higher education (HE) is a collective process between
staff, students, and institutional leadership, requiring a commitment to foster a
culture of student inclusivity, as well as an approach that prioritises learning and
facilitates teaching. Students experience the system of higher education as different
components, including teaching and learning, administration, and student
support. The duty of universities to adopt an ethic of care (van As & Kluyts, 2023)
demands that curricula, administrative, and support systems be reframed to place
the student experience at the heart of the entire academic project.

This call to reimagine learning in HE follows current critiques of the role of higher
education (Fomunyam & Teferra, 2017) and the call to decolonise curricula
(Heleta, 2016; Fataar, 2018). Furthermore, novel approaches to learning and
teaching are needed to shift educational practices towards student inclusivity and
to engender an environment that is conducive to partnering with students. As a
result of the COVID-19 pandemic, many educational institutions had to shift their
teaching and learning practices, propelling the introduction of more opportunities
for online and blended learning. The rapid disruptions to teaching and learning
have opened a space for reflection and more sustainable innovation in our teaching
practices.

This chapter introduces a conceptual framing developed by the authors, which is
informed by theory (Bowden et al., 2021; Gover et al., 2019; Keeling, 2014; van
As & Kluyts, 2023) and practice, through which to reimagine learning in higher
education contexts (see Figure 1.1). The interplay between culture, curriculum,
and context is considered critical to reimagine the nature and quality of learning.
First, we unpack the concept of establishing a learning excellence philosophy for
shaping culture and directing innovations around learning, administration, and
support. Second, we further explore the application of the principles of deep and
meaningful learning (DML) for developing curricula, and finally, we discuss the
importance of student inclusivity. We posit a useful framework for centring culture
and curricula on student needs, the 5-Ds framework, which considers students’
technological needs and experiential contexts (device, data, digital access) and
their motivation to learn (diligence and direction).
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Figure 1.1: Reimagining learning by considering culture, curriculum, and context

The context of this work was the development of a new field of study in health
systems science (HSS) within the Department of Family Medicine and Primary
Care (DFMPC) at the University of the Witwatersrand. It afforded the DFMPC
team an opportunity to apply a novel approach to curriculum design, and to shift
cultural practices by foregrounding a student-centred curriculum premised on the
principles of deep and meaningful learning (Hurtubise & Roman, 2014).

HSS, as an emerging field, is by nature multidisciplinary, drawing on 21st-century
competencies (Germaine et al., 2016) and promoting a systems-thinking approach.
HSS addresses health system challenges by considering the interdependence of the
component parts of the health system while accounting for the system’s inherent
complexity. Both the novelty of the field and the multidisciplinary nature of HSS
allowed for a reset of some traditional and challenging fundamentals in learning
and teaching (Dison & Padayachee, 2022; Ladson-Billings, 2021; Zhao, 2020). We
asked ourselves: How can this new programme transition students from simply
memorising to applying knowledge and competencies? Why do students seem to
focus on learning for a test and not on competence? Even if these challenges are
addressed, how do we ensure students are “work-ready”? These kinds of questions
prompted the DFMPC team to apply a deep and meaningful learning approach to
the design and development of HSS by first trying to understand student needs and
work on shaping the learning and teaching culture.
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Deep and meaningful learning (DML) is a student-centred, active-learning
approach that focuses on developing significant learning experiences through
blended learning by producing long-lasting, meaningful change in the way that
learners think, feel and act (Hurtubise & Roman, 2014, p. 164). As the unification
of two concepts, both deep learning and meaningful learning aim to develop
deep disciplinary understanding, transformative knowledge, personal meaning,
emotional intelligence, critical thinking, creativity, and metacognitive skills
while enabling learning that is active, constructive, intentional, authentic, and
cooperative (Mystakidis et al., 2019).

DML aims to counter traditional teaching practices that have been criticised for
emphasising “information-transfer teaching and studying methods and activities
that lead to rote, surface learning such as memorisation and the raw assimilation
of unlinked facts or procedures” (Mystakidis et al., 2019, p. 66). Rather, a DML
learning approach has the potential to reshape student learning and focus on
developing 21st-century skills such as critical thinking and problem-solving
abilities and ensure that students can relate creatively and personally to their
learning experience. For a student-centred DML curriculum to flourish, we also
require a reimagined learning and teaching culture that is directed by a philosophy
of learning excellence. Learning excellence pushes against traditional pedagogies
that place the educator at the centre by promoting an organisational culture of
learner-centredness.

With respect to our three-pronged approach (Figure 1.1) we start with a discussion
of learning excellence as a means of affecting culture in HE. This is followed by
considering the application of the principles of DML within curricula. Finally,
we discuss the importance of considering students’ needs by understanding the
context in which they approach learning. It is useful to first unpack each of these
three considerations: culture, curriculum, and context. However, as is noted in
the discussion that follows, all three aspects are interrelated, and for reimagining
learning, changes in all three areas are necessary.

2. Shaping Culture: Establishing a Learning Excellence Philosophy

Traditionally, a key focus of HE institutions has been teaching excellence (Kreber,
2002; Wood & O’Leary, 2019), in which pedagogies place the educator at the centre,
promoting an organisational culture of teaching and knowledge transmission. In
South Africa, universities place a significant emphasis on research output to remain
internationally relevant and competitive. Yet, such an emphasis should enhance,
not detract from, the students’ learning journey. In other words, universities are
not solely research centres but primarily centres of learning and teaching. The
emphasis in HE institutions should, therefore, include providing students with
the best learning experience possible, where students are placed at the centre of
the decision-making process by shaping the culture and curriculum around their
needs. It is equally important to consider the administration and support provided
to students, as these considerations are fundamental to the student experience (van
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As & Kluyts, 2023). Philosophically, it becomes important to promote a shift from
an emphasis on teaching excellence towards learning excellence, which - alongside
research - defines academic excellence in HE.

Learning excellence recognises that we have a duty of ethics of care towards our
students and other stakeholders (van As & Kluyts 2023). It involves assessing
and reassessing student, employer and societal needs to ensure that qualifications
remain current and relevant. Drawing on 21st century skills, for example, is one
way of adapting discipline-specific knowledge to remain relevant for radically
changing work environments (Ghaith, 2010; Germaine et al., 2016). Additionally,
learning excellence is also about providing appropriate and effective teaching,
support, assessment and learning opportunities (University of Glasgow, 2021),
which includes monitoring student performance, providing support through
mentorship, peer-tutoring or additional assignments, and making counselling
services available to students in need.

Implicit in the notion of learning excellence is a shift in institutional culture
towards a balance of power between students and the institution, as the power in
curriculum decision-making traditionally sits with institutions and academics. This
renegotiation of power allows for a focus on the students’ voice and encourages
the institution to respond in ways that include students as active participants in
curriculum design and development. This gives students more agency and leads
to better buy-in and an increase in motivation. It also creates opportunities for
students to be involved at different levels of organisation within HE institutions.
Importantly, it draws into focus a need to address issues of quality in learning and
teaching from the perspective of students themselves, which can better inform
curriculum choices and help shift the culture towards learning excellence.

In realising a learning excellence philosophy, it is imperative to define students’
learning needs. Several approaches could be used to determine these needs, such
as using student journey mapping, developing a student-focused SWOT analysis
of current courses, and/or instituting a Student Curriculum Review Team (SCRT).
All these approaches contribute to a student-centred strategy for both curriculum
design and culture that aligns with the intended learning excellence philosophy
and that helps to guide the kinds of projects needed to ensure that students feel
supported and have a good learning experience. By shifting towards a learning
excellence philosophy and promoting student agency, HE institutions and the
curricula they teach can account for the students’ lived experiences and prior
knowledge, as well as the motivations and reasons that students put forward for
pursuing a particular course of study.

Through the process of developing the curriculum for HSS, the DEMPC team
identified several guiding principles of learning excellence (see. Figure 1.2) that
was informed by both theory (Jungblut et al., 2015; Kahu et al., 2020; Tan et al.,
2016; Tomlinson, 2017) and practice. These include a commitment to continuous
and collaborative curriculum design and innovation, adopting a holistic approach
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to identifying and tackling students’ needs, developing authentic and credible
learning and assessment, creating a conducive learning environment, focusing
on an institutional culture of shared development and growth, and developing
robust and agile student support systems. Within each of these principles, several
strategies are suggested (Figure 1.2).

I.C

and
design and innovation

1.Involve students as key participants in the
curriculum design and review.

2.Implement student focused quality assurance
processes.

3.Focus on student-centred curriculum design.

4.Consider the needs of students, employers
and society for curriculum deslgn

5.Promoting equality and equity in the
curriculum.

6.Integrate discipline-specific and 21st century
skills and competencies.

7.Consider the cognitive load of students and
include time to think, learn and apply in a
deep and meaningful way.

8.Consider how you can enhance academic
integrity.

IV. Create a

1.Respect students as adult learners each with
personal perspectives, motivation and
experience.

2.Build a student community (online or in-
class).

3.Build a feedback culture.

4.Provide learning spaces conducive to
learning (setting up academic hubs in clinical
settings).

5.Consider students as trusted partners in a
learning encounter that respects the different
roles of trainer and trainee.

6.Develop a user-friendly interface to optimise
the experience of online learning on the LMS.

7.Provide a safe culture for students to develop
knowledge skills and values.

Il. Adopt a holistic approach to identifying
and tackling student needs

1.Recognise the duty of an ethics of care
towards students.

2.Recognise the diversity of students with
respect to different needs around learning,
support and administration.

3.Use multiple lenses or frameworks through
which to identify and understand student
needs (e.g. psychosocial, learning,
technological, related to their lived
experience).

4.Recognise student needs evolve and review
students needs regularly and critically.

V. Focus on an institutional culture of shared
development and growth

1.Train academics in student-centred learning
approaches.

2.Build a culture of continuous professmnal
learning for both staff and studen

3.Promote a culture of academic |megmy

4.Build an environment of trust.

5.Build a culture of equalising power dynamics.

6.Build a culture of inclusivity and fairness.

7.Establish a culture where students are
included in the decision-making.

8.Establish a culture of quality improvement
and openness to give and receive feedback
around the student experience.

IIl. Develop authentic and credible training
and assessment opportunities

1.Create deep and meaningful learning
experiences for students.

2.Allow students agency in their own learning.

3.Move away from a mark driven culture.

4.Implement real-world learning.

5.Move away from high-stakes exams and focus
onp { iltiple, and/or
assessment opponunmes (formative and
summative assessment).

6.Align to notional hours and learning outcomes.

7.Expand the alignment of curriculum, learning
and assessment with stakeholder (student,
faculty, community and employer) needs.

8.Bring in a portfolio of learning.

VI. Develop robust and agile student support
systems

1.Promote emotional support through university
support services.

2.Provide technological support through IT
training programmes, administrators and
academics.

3.Informing students of the technology mix, the
learning and teaching approach.

4.Develop a restorative practice approach for
academic misconduct.

5. Tfﬁch students academic and digital literacy
skills

6. Provide writing support and build in writing
intensiveness.

7.Be transparent about policies and standard
procedures.

Figure 1.2: Principles of Learning Excellence

The Principles of Learning Excellence were contiguously instrumental in driving
a process of cultural change. This is because the approach taken to curriculum
development allowed us to identify and understand students’ needs and to reshape
our culture and practices to focus on learning excellence within the context of deep
and meaningful learning. We recognised that a learning excellence philosophy as
a shared vehicle for cultural change would allow for greater buy-in from different
role players and engender a shared commitment towards improving the quality of
teaching and learning.

Throughout this chapter, we provide several questions to prompt thinking about
different measures towards reimagining learning related to culture, curriculum,
and context.

Questions to consider for your context:

B What is the learning philosophy in your institution, faculty, or department?

= Does this philosophy support a student-centred learning environment?

= |n terms of your institution’s learning and teaching culture where are the priority areas
for growth and development that might promote student inclusivity?
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3. Designing Curricula: Applying Deep and Meaningful Learning
Although not a new concept (Vallori, 2014, pp. 199-209; Sutherland et al.,
2010), DML is specifically defined by the DFMPC to support our approach to
learning excellence. The DEMPC defines DML as a student-centred, active-learning
approach focused on developing 2 1st-century skills while providing students with
experiences and real-world learning that can produce long-lasting meaningful
change in the way students think, feel (attitudes and values) and/or do (skills)
(Hurtubise & Roman, 2014). The concepts of deep learning and meaningful
learning are brought together in this definition by recognising that simply learning
content knowledge is insufficient without developing critical reasoning and systems
thinking skills (Sutherland et al., 2010) and creating a context where students can
relate to what they are learning about or being self-directed in their learning.

Deep learning encourages depth in learning that seeks understanding rather
than following a surface learning approach to pass a test (Jackson, 2012). Deep
learning can be achieved by ensuring that students are deeply engaged in the
learning process, in which a real-world context is provided and where students
can apply their thinking and ideas. Students should be given opportunities to
ask questions, construct meaning, and gain multiple perspectives and insights
from others. Students should be encouraged to think deeply, consider complexity,
develop alternatives and solutions, and share their insights. They should also be
encouraged to be self-directed and work independently but also to work in ways
that are collaborative, proactive, and thoughtful.

Meaningful learning focuses on 21st-century skills or competencies that enable a
student to problem-solve, to think critically and creatively, while also being able to
transfer and apply the learning from one context to another, in order to recognise
that knowledge is not necessarily situated in silos. This combined approach
goes beyond ensuring the simple understanding of facts but rather focuses
on developing students’ ability to creatively apply concepts, ideas, and their
knowledge to unfamiliar problems in new contexts. These types of competencies
should be crafted so that students become engaged and productive citizens who
make meaningful contributions to the workplace and society (Schwieger &
Ladwig, 2018; Levy & Murnane, 2013).

In considering the principles of deep learning and meaningful learning collectively,
the DML approach promotes meaning and understanding to make connections
between essential concepts and ideas, as a constructivist approach. Furthermore,
such an approach creates the space to allow students the agency to interrogate
knowledge through advanced analysis, critical thinking, and interpretation. It
encourages students to develop multiple literacies within the range of 21st-century
skills. In addition, the process of learning is enriched by diverse personal
experiences and views within the community of learning.
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Given that there are multiple pedagogies that can be used to achieve deep and
meaningful learning (Giuseffi, 2021; Gul, Khan, Yasmeen et al., 2021; Kori, 2021,
Raschka, 2021; Wang & Wang, 2018), the DFMPC team selected six dimensions
that could easily be adapted for a blended-learning curriculum (Figure 1.3).
These include providing constructive feedback, real-world learning, collaborative
learning, using authentic assessments, encouraging self-directed learning, and
promoting reflection. Each dimension was selected as complementary and intended
to enhance both the student’s learning experience and intrinsic motivation to learn.

« Module reflections
« Assessment feedback « Reflection questions at the end of
« Providing assessment each session
examples at the beginning « Reflection/s on the portfolio of
of the course with learning
feedback e « Oral viva
« Peer-feedback T + Reflection essays )
« Tutor-feedback "= Learning * ;gg‘nzlvgg‘fggpﬁreﬁ?mmwus
* Lecture-feedback co',{‘;ﬁ:‘,g{;ve ———— - « Setting SMART goals for the
eedback course
« Vignettes of real-world Rsalaorid Reflection + Continuous personal
exgamples B oy development
« Case studies + Portfolio of leaming
+ Asking students to look for Deep and : g;::‘:?:iestions
real-world examples MLe anln_gful L « Search for own resources
gaming - « Solving problems
« Choose their own activities
Collaborative Sellf-dir_ected
« Case study report ), (EEE CEiy) « Portfolio of learning
. Sroup work L « Case report
« Discussions i « Group tasks
« Sharing resources on a Hselauthenti « Personal development plan
Padlet - « Lit review project
« Mapping outa processor Tl « Organisational analyses
mind maponaMioboad e o igesleﬂta}"’”i
gierkngionieleolaboreiie . Intorpereonal skills tasks
gloo gleldocs together « Writing a CV/Setting up a
© GEESFRERERy Linkedin profile

Figure 1.3: The 6 dimensions (and task examples) of deep and meaningful learning used to structure
our curricula

As shown in Figure 1.3, several associated tasks were designed by applying the
principles of the six selected dimensions of the DML framework. Importantly,
each of the dimensions is complementary; together, they shift learning towards the
student. When considering the adjustments that might have to be made to current
curricula or when considering the time and effort that a student-centred DML
approach requires, it might seem difficult to do justice to each of the dimensions
described in the DML framework. Similarly, it might feel overwhelming to students
to be required to learn through multiple tasks using the different dimensions.
For this reason, it is helpful to identify key areas within specific courses where
aspects of the DML framework could be included and to consider how these might
articulate, over time, through a programme or degree. It is likely unreasonable to
start off changing the curriculum to include all elements of the DML framework;
however, the benefit of the six dimensions is that one can introduce and integrate
each iteratively. For example, certain skills and competencies (such as reflection)
take time to develop. As such, it would be important to consider scaffolding and
spiralling the different aspects of the DML framework as appropriate to the context
under consideration.
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Questions to consider for your context:

B What competencies do your students need to acquire within your field of study?

= Do your courses have opportunities for reflection?

= |s there space in the curriculum for students to think and do?

® How could you incorporate a portfolio of learning into a course or programme where
students can provide evidence of their learning over time?

® |n what ways could you apply the DML framework to enhance the learning experience
of your students?

Appendix A provides an example of how the DML framework can be scaffolded
over a 3-year undergraduate programme. In the appendix, we detail different
actions that are spiralled into HSS from the first to the third year of study. Different
actions and activities are noted in relation to the various dimensions of the DML
framework. Additionally, students require orienting towards a DML approach to
learning throughout each year of study as well as key support measures to support
students in their learning.

4. Considering Context: Focusing on Students’ Needs

To achieve learning excellence, understanding student challenges is critical. The
student experience is influenced by multiple factors, both internal and external, and
is made up of their learning experience, the support they need, and their experience
with administration processes for the course and programme. Understanding and
responding to the needs of students must, therefore, be approached holistically.
This involves assessing students’ needs (the 5-Ds framework is introduced as a way
to do so) and foregrounding the student voice in the curriculum (through student
curriculum review teams and student SWOT analysis for quality improvement).
The context (understanding student needs and challenges) should be used to
inform the culture and curriculum, in deciding how we should enhance learning,
support, and administration.

4.1. Introducing the 5-Ds framework

The impact of COVID-19 on academic teaching (Sandhu & de Wolf, 2020), the
lingering effects of emergency remote teaching and learning (Iglesias-Pradas et al.,
2021, Oliveira et al., 2021), and the move towards online and blended learning (Lemay
et al., 2021), have forced shifts to learning and teaching. A reimagined HE learning
environment makes the most of technological advances to support combinations of
learning interactions, through in-person, face-to-face, hybrid, online, blended, and
hyflex opportunities. Importantly, a philosophy of learning excellence should consider
these pedagogical elements through the lens of student needs.

The 5D framework developed by the authors to assist in understanding the
student experience during COVID-19 is premised on the fact that while learning
environments have become increasingly reliant on learning technologies, not all
students have equitable access. The 5D framework reminds us that students are
different in their technological needs and individual experiential contexts (device,
data, digital access) and their motivation to learn (diligence and direction).
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When considering students’ technological needs (device, data, and digital access),
it is necessary to account for challenges faced by different students. The digital
divide can be described as “a division of knowledge, expectations, and needs
that, in turn, influences the access to information about what technology works,
what technology is needed, and how such technology should be integrated in
the classroom” (Juniu, 2005, p. 2). We need to consider different “ways of using
technology” (Mitcham, 1990), as students have different technological needs
and competencies. At the same time, students do not have access to the same
devices and might not have limited access to data in the South African context.
Considering issues of digital equity and access should be built into all programmes
that place students at the centre, aligned to a philosophy of learning excellence.

A successful partnership between student (who is motivated to learn) and teacher
(giving the appropriate direction and support) can only be achieved through
recognition and mitigation of the risks of technological and other contextual
challenges faced by students. This partnership is, therefore, important in the
5Ds framework (diligence and direction). Momentum is important to DML, as
implied by the importance of scaffolding and spiralling the achievement of learning
outcomes. Feedback from a teacher on a student’s progress and gaps is also a process
of understanding student needs and challenges. Context is critical, especially given
that the diversity of university students mirrors that of an inequitable and unequal
society. Therefore, unpacking student needs is critical; it does not help to develop
a curriculum that focuses on deep and meaningful learning if students do not have
access to learning or are not motivated to learn. In curriculum design and review
these contextual realities need to be kept in mind when using a DML approach,
for example:
® Promoting collaborative learning is hampered if some group members are
“othered” because of challenges with access to and use of technology.
m Self-directed learning relies heavily on student motivation, which is often built
iteratively over time. Challenges with technology can impact this progress.
® Providing students with data may not help if the bandwidth is not sufficient to
allow for uninterrupted online access.

Questions to consider for your context:

= What are your students’ experiential contexts?

What are your students’ technological needs?

What are your students’ psychosocial needs?

What motivates your students to learn?

How are the dimensions of learning, support, and administration addressed in your
learning strategy?

= How is this addressed in your curricula?
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4.2, Establishing the student voice in the curriculum

The importance of student voice is grounded in the educational theory of
constructivism, which views knowledge and reality building as a process (Sandu
& Unguru, 2017, pp. 51-61) structured around students’ personal knowledge and
experiences. Students add or modify previous knowledge while also constructing an
understanding of the discipline with their peers as they move beyond memorisation
of facts. Through this process, the aim is for students to build their concept of reality
and develop a shared perspective on the world. In this way, learning becomes a very
personal and shared experience driven by agency and motivation.

As these competencies speak to directing the very character of the students
towards professional and engaged competence, the students should not be passive
participants. Rather, their voice must be active, participatory, and valued. There
are multiple quality assurance steps to ensure that student voice is included
appropriately. We will consider the use of a student curriculum review team and a
student SWOT analysis.

4.3. A team-based approach to curriculum design

Constructive alignment (Figure 1.4) is a critical component of curriculum success
(Ali, 2018). To reimagine learning, this alignment should consider the learning
outcomes, learning and teaching activities and assessment, as outlined by Biggs
(1996). However, it could be extended to consider the stakeholder needs (students,
employers, and society to set the vision for the curriculum) and how they can be
used to identify and update the learning outcomes. Of the different stakeholders,
the students are those whose time (notional hours) must accommodate the
opportunity to provide input as curriculum design partners. Students need to be
given sufficient time to engage with activities and assessments within their courses;
otherwise, student learning is likely to be superficial. There is a relationship
between workload and how it impacts student intention (Jackson, 2012).
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Stakeholder/
Customer Needs
Learning
Outcomes
4—P Notional Hours
Content
Learning
and Assessment
teaching
activities

Figure 1.4: An elaboration of Constructive Alignment (Biggs, 1996) to include alignment to
stakeholder needs and to notional hours

The ideal curriculum development team should therefore include a variety of
stakeholders: students (pre, current, and alumni), employers, subject matter
experts, curriculum experts, and learning experience designers. The curriculum
team should also constantly ensure that the content, learning activities, and
assessment are aligned to the learning outcomes and notional hours and that time
to think and do (as mentioned above) is also included. To include the student
voice in curriculum design, a student curriculum review team can be established.

4.4. Creating a student curriculum review team (SCRT)

Traditional practices in curriculum review include inviting students to participate
in a focus group that is moderated by student representatives. A formal report is
then presented to the course coordinator (Wilson et al., 2013). However, there are
more dynamic ways of including students in the curriculum review and design
process, such as a student curriculum review team (SCRT). This is a dynamic
process of curriculum improvement with the aim of giving students agency to
work directly and collaboratively with fellow students and course designers to
bring about curriculum change (Hsih et al., 2015). Table 1.1 lists the SCRT aims
outlined by Hsih et al. (2015, pp. 1008-1012), and how we adapted the process
to collaborate with students for our curriculum design process.
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The aim of a SCRT as
adapted from HSih et al.
(2015).

The SCRT for the HSS process

Engage students in active
course improvement or
curriculum design rather than
end of course evaluations.

We selected current and previous students to form
part of the committee. The committee is made up of
student representatives, subject matter experts and a
curriculum development/learning experience designer.

Gather this active feedback
in a manner that is not
influenced by the course
coordinators or lecturers
and allow for productive
discussions.

We established a monthly face-to-face SCRT curriculum
review workshop, to discuss the existing curriculum and
proposed changes. The student representatives were
tasked with obtaining feedback for specific components
from both previous and current students, for presenting
in the workshop. Students were also intermittently
tasked to evaluate specific components for discussion.

To facilitate a safe space, students were informed that
they are part of the programme development team and
that their inputs matter. They also became more eager
to share once they saw we were debating their inputs
and unpacking their ideas further for implementation.

Ensure that student feedback
is presented and discussed
with the curriculum team.
There should be equal
opportunity for students

and faculty to express their
viewpoints.

Students were able to express their viewpoints around
changing learning and assessment practices. For
example, a longitudinal case study provides them with
the opportunity to apply their thinking in a real-world
context which will prepare them for the work-integrated
learning component in third year. They were happy with
the removal of some traditional tests and examinations
as a move to include authentic assessments.

Document the SCRT process
for both transparency

and future curriculum
improvements

A scribe recorded the inputs and the action points for
curriculum improvement. This formed part of the formal
documentation for the HSS curriculum.

Table 1.1: The SCRT process and how it was used for HSS (adapted from Hsih et al., 2015)

Questions to consider for your context:

giving them a certificate)

Who are your stakeholders?

Is your curriculum aligned with student, employer, and societal needs?

What process/mechanisms do you have in place to establish your student needs?
How do you deal with conflicting needs of students and other stakeholders?

Does the curriculum address the competency requirement of your industry/sector?
What is the benefit for students to be part of a SCRT? (for example, we considered
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4.5. Applying a student SWOT analysis for quality improvement

Responsive curricula are seldom static, as they involve an ongoing process of
engagement between students, academics, employers, and society. To continuously
involve the student voice within a curriculum and to work towards learning excellence,
clear methods of evaluation for the curriculum with your various stakeholders should
be considered. Achieving effective evaluation requires multiple sources of information.
Yet, traditional course evaluation processes often fail to gather specific feedback that
could be influential for curriculum design (Amrein-Beardsley & Haladyna, 2012) or
recognise the necessary support components required to develop learning excellence.

We used a SWOT analysis, looking at the strengths, weaknesses, opportunities,
and threats for the courses in the programme. This was done by conducting
student focus groups where an independent learning designer led the discussions
with students. The main aim was to understand what challenges or issues
students might have experienced with a particular course, including issues of
content, design, assessments, and learning experience. At the same time, a SWOT
analysis helps to identify opportunities for improving a course or areas where
student support can be improved. The feedback from this speaks to student need
(understanding context) to improve the learning experience (curriculum) but can
also be used to inform the culture. Table 1.2 provides an overview of the SWOT
analysis challenges and opportunities identified and some of the resulting changes.

Major SWOT challenges/opportunities
identified

Changes made as a result of the
SWOT analysis

Threat: Students need further clarity

on the professional identity of the HSS
student and graduate, leading to a lack of
motivation and purpose to learn.

®  Marketing plan to raise the identity of
the students through a competition on
social media

Weakness and Opportunity: Students
want to see what job opportunities are out
there after HSS.

® Networking events with companies from
the Health Sector

B Podcast series around job opportunities
managed by students

® Infographic around potential further
study pathways and career pathways

Threat: Students struggle with digital
literacy and learning technologies

® Create a Bookings system on Microsoft
365 Bookings to book IT support
sessions
Host additional training sessions

® On the home page, have a tab for
learning technologies used in the
course (including a training session)

Table 1.2: Student-centred SWOT: Challenges/Opportunities and Changes Made
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Questions to consider for your context:

B Can you implement a formal curriculum review process that is more student-centred?

= How can you include the voices of your other stakeholders, if possible?

® How many sources of information do you use for your curriculum evaluation?

® Do you understand student motivation and how they are motivated in your
programme?

5. A Summary Guide to Reimagine Learning

In order to reimagine learning to be deep and meaningful, we need to understand
our students’ needs around learning, administration, and support. This is used to
inform both the culture and the curriculum. We also need to work on establishing
a culture with staff and students that is focused on learning excellence, which
also informs curriculum choices. Therefore, these dimensions inform one another,
and procedures need to be implemented to help facilitate this change. The aim of
reimagining learning in HE is underpinned by several principles detailed in this
chapter. In Figure 1.5 below, we unpack the approach that we use to reimagine
learning by working on culture, curriculum, and context in a series of practical steps.

L tablish the learing SAClence 2. identiy the stakeholders 3 ENGage with Stakeholders
: * for your curriculum . :
curriculum and support Identify the knowledge, competencies and values

(learning outcomes) that your stakeholders

This should inform and include your « Types of employers require.
thinking around: . « Students (pre- current and
staff development, learning spaces, post-) 4. Establish the curriculum design team
administration processes, support to « Alumni
students, curriculum, and shared values. « Society . .

. Professional Bodies Include all your stakeholders in the curriculum

team if possible but at least include your students

6. Identify student needs through the SCRT.

As part of learning excellence you need to support your students in learning, = iRy Sy il e e
administration, and support. Use the 5D framework, student journey mapping Blended/Online/Hybrid/Hyflex Learning or Face-
and other approaches to analyse student needs. to-face.

47. Use the deep and meaningful learning framework to 8. Establish QA processes for online 1
develop your curriculum

- - - Include all your stakeholders in the curriculum team if
Develop the curriculum with the curriculum team. possible but at least include your students through the
Stakeholders, SMEs, SCRT, curriculum, instructional SCRT.
designer, Think anI\c/)lllit ho&/v you will address the Ieadrning
outcomes using and create your activities an:
structure your curriculum. This also requires you to think 9 (EES PR St
through the learning technologies mix you will use and you gyt your students into your learning and teaching
need to communicate the expectations and train students approaches and explain what you are trying to achieve. |
1 on the technologies. Orientate them to the expectafions, the learning

5 5 ) ) technologies you will be using and direct them to support

12. Use feedback to identify curriculum improvement  resources for academic integrity, academic writing and
projects how to form a student identity. Also mention what prior

Obtain feedback from stakeholders, through peer review learning needs to be in place.
from other academics internally and externally.

Obtain end of course feedback through student surveys,
through SCRT, student journey mapping and use this

10. Run the curriculum and obtain constant feedback

information alongside the feedback from the SWOT to . : |

identify the next projects to improve your curriculum, the + Obtain feedback through SCRT and design as you go. ;
1 student experience (learning, administration and support). + Use nudges to remind students of tasks or learing,

This makes curriculum design a continuous quality include microlearning events in your announcements.

improvement process. + Use a checklist for students to evaluate if they met the

learning outcomes.

11. Conduct a student SWOT « Establish support such as writing fellow bookings or :

1 WhatsApp tutor groups.

: Conduct a Focus group SWOT with students at the end of
: the course.

Figure 1.5: A summary of the step-by-step approach to the design and/or review of a course that is
informed by the theories in this chapter as well as practice in developing the course
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6. Conclusion

This chapter has presented an approach to reimagining HE by unpacking the
relationships between culture (promoting a learning excellence philosophy),
curriculum (using a DML approach), and context (student inclusivity). We
propose that a key strategy for effecting institutional change around learning
and curriculum development is to build opportunities for student inclusivity
while recognising that student needs vary. We argue that a learning excellence
philosophy as a basis for cultural change would allow for greater buy-in from
different role players and engender a shared commitment towards improving the
quality of learning and teaching. Taking the student voice seriously enables a
thorough understanding of the diverse contexts and needs of students, preventing
a top-down or teacher-focused approach. This can be achieved by considering the
proposed 5Ds framework, using student curriculum review teams and conducting
student SWOT analyses. At the same time, it should be noted that programme
and course development require dedicated and significant resources, as well as
a commitment to change over time. Nevertheless, by outlining the principles of
learning excellence, combined with an understanding of the practice of deep and
meaningful learning, HE institutions can craft transformative learning encounters.

References

Ali, L. (2018). The Design of Curriculum, Assessment and Evaluation in Higher
Education with Constructive Alignment. Journal of Education and E-Learning
Research, 5(1), 72-78. https://doi.org/10.20448/journal.509.2018.51.72.78.

Amrein-Beardsley, A., & Haladyna, T. (2012). Validating a Theory-Based Survey
to Evaluate Teaching Effectiveness in Higher Education. Journal on Excellence in
College Teaching, 23(1), 17-42.

Biggs, J. (1996). Enhancing teaching through constructive alignment. Higher
Education, 32(3), 347-364. https://doi.org/10.1007/BF00138871.

Bowden, J. L. H., Tickle, L., & Naumann, K. (2021). The four pillars of tertiary
student engagement and success: a holistic measurement approach. Studies in
Higher Education, 46(6), 1207-1224. https://doi.org/10.1080/03075079.2019.
1672647.

Dison, L. & K. Padayachee. (2022). Possibilities for Long-Term Shifts in Higher
Education Assessment Praxis: Reflecting on COVID-19 As a Stimulus for
Change. South African Journal of Higher Education, 36 (4), 154-72. https://doi.
0rg/10.20853/36-4-5193.

Fataar, A. (2018). Decolonising education in South Africa: Perspectives and
debates. Educational Research for Social Change, 7, vi-ix.

Fomunyam, K. G., & Teferra, D. (2017). Curriculum responsiveness within the
context of decolonisation in South African higher education. Perspectives in
Education, 35(2). https://hdl.handle.net/10520/EJC-dd9025de3.

Germaine, R., Richards, J., Koeller, M., & Schubert-Irastorza, C. (2016). Purposeful
Use of 21st Century Skills in Higher Education. Journal of Research in Innovative
Teaching, 9(1).

29
https://doi.org/10.52779/9781991260468



Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future. African Sun Media: Stellenbosch, South Africa.

Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future

Ghaith, G. (2010). An exploratory study of the achievement of the twenty-first
century skills in higher education. Education+ Training. 52(6/7), 489 — 498.
https://doi.org/10.1108/00400911011068441.

Giuseffi, E, (2021). Renewing Self-Directed Learning in E-Learning
Experiences. eLearn, 2021(1). https://doi.org/10.1145/3447871.3439736.

Gover, A., Loukkola, T., & Peterbauer, H. (2019). Student-centred learning: approaches
to quality assurance. European University Association (EUA). Available: https://
www.eua.eu/downloads/publications/student-centred%20learning_approaches%20
t0%20quality%20assurance %20report.pdf. Accessed 10 September 2023.

Gul, A., Khan, R. A., Yasmeen, R., & Ahsan, N. H. (2020). How Case Based
Learning Promotes Deep Learning In Preclinical Years Of Medical Students.
Journal of Ayub Medical College Abbottabad, 32(2), 228-233.

Hawamdeh, M., & Adamu, 1. (2021). Problem-Based Learning (PBL): A Deep
Approach to Learning in the 21st Century. In G. Kurubacak-Meric and S. Sisman-
Ugur (Eds.), Improving Scientific Communication for Lifelong Learners. 38-56. 1GI
Global. https:/doi.org/10.4018/978-1-7998-4534-8.ch003.

Heleta, S. (2016). Decolonisation of higher education: Dismantling epistemic
violence and Eurocentrism in South Africa. Transformation in Higher Education,
1(1), 1-8. https://hdl.handle.net/10520/EJC-dd9025de3.

Hsih, K. W, Iscoe (2015). The Student Curriculum Review Team: how we
catalyze curricular changes through a student-centered approach. Medical
Teacher, 37(11), 1008-1012. http://doi.org/10.3109/0142159X.2014.990877.

Hurtubise, L., & Roman, B. (2014). Competency-Based Curricular Design to
Encourage Significant Learning. Current Problems in Pediatric and Adolescent
Health Care, 44(6), 164-169. https://doi.org/10.1016/j.cppeds.2014.01.005.

Iglesias-Pradas, S., Hernandez-Garcia, A., Chaparro-Pelaez, J., & Prieto, J. L.
(2021). Emergency remote teaching and students’ academic performance in
higher education during the COVID-19 pandemic: A case study. Computers in
Human Behavior, 119, 106713. https://doi.org/10.1016/j.chb.2021.106713.

Jackson M. (2012). Deep Approaches to Learning in Higher Education. In
N.M Seel (Ed), Encyclopedia of the Sciences of Learning. Springer. https://doi.
org/10.1007/978-1-4419-1428-6_1843.

Jungblut, J., Vukasovic, M., & Stensaker, B. (2015). Student perspectives on
quality in higher education. European Journal of Higher Education, 5(2), 157-180.
https://doi.org/10.1080/21568235.2014.998693.

Juniu, S. (2005). Digital Democracy in Higher Education: Bridging the Digital
Divide. Innovate: Journal of Online Education, 2(1).

Kahu, E. R., Picton, C., & Nelson, K. (2020). Pathways to engagement: A
longitudinal study of the first-year student experience in the educational
interface. Higher Education, 79, 657-673. https://doi.org/10.1007/s10734-019-
00429-w.

Keeling, R. P (2014). An Ethic of Care in Higher Education: Well-Being
and Learning. Journal of College and Character, 15(3), 141-148. https://doi.
org/10.1515/jcc-2014-0018.

30
https://doi.org/10.52779/9781991260468



Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future. African Sun Media: Stellenbosch, South Africa.

CHAPTER 1: LEARNING REIMAGINED: A CASE STUDY OF CURRICULUM CO-DESIGN APPROACHES ...

Kori, K. (2021). Inquiry-Based Learning in Higher Education. Technology Supported
Active Learning: Student-Centered Approaches, 59-74. https://doi.org/10.1007/978-
981-16-2082-9_4.

Kreber, C. (2002). Teaching Excellence, Teaching Expertise, and the
Scholarship of Teaching. Innovative Higher Education, 27(1), 5-23. https://doi.
org/10.1023/A:1020464222360.

Ladson-Billings, G. (2021). I'm Here for the Hard Re-Set: Post Pandemic Pedagogy
to Preserve Our Culture. Equity & Excellence in Education, 54(1), 68-78. https://
doi.org/10.1080/10665684.2020.1863883.

Lemay, D. J., Bazelais, P, & Doleck, T. (2021). Transition to online learning during
the COVID-19 pandemic. Computers in Human Behavior Reports, 4, 100130.
https://doi.org/10.1016/j.chbr.2021.100130.

Levy, E & Murnane, R. J. (2013). Dancing with robots: Human skills for computerized
work. VOCEDplus NCVER’ International Tertiary Education Research Database.
http://hdl.voced.edu.au/10707/405865.

Mitcham, C. (1990). Three Ways of Being-With Technology. In G. L. Ormiston (Ed.),
Fromartifacttohabitat: Studiesinthe criticalengagement of technology. 490-506. Lehigh
University Press. Available: https://canvas.harvard.edu/courses/309/files/4187/
download?verifier=55Dpx66m1Nt8f88nEjvMMIxruwXDCOmycufljMtm.
Accessed 10 September 2023.

Mystakidis, S., Berki, E., & Valtanen, J. (2019). The Patras Blended Strategy
Model for Deep and Meaningful Learning in Quality Life-Long Distance
Education. Electronic Journal of e-Learning, 17(2),66-78. https://doi.org/10.34190/
JEL.17.2.01.

Oliveira, G., Grenha Teixeira, J., Torres, A., & Morais, C. (2021). An exploratory
study on the emergency remote education experience of higher education
students and teachers during the COVID-19 pandemic. British Journal of
Educational Technology, 52(4), 1357-1376. https://doi.org/10.1111/bjet.13112.

Raschka, S. (2022). Deeper Learning By Doing: Integrating Hands-On Research
Projects Into A Machine Learning Course. In Proceedings of the Second Teaching
Machine Learning and Artificial Intelligence Workshop 170: 46-50. Available:
https://proceedings. mlr.press/v170/raschka22a.html. Accessed 10 September
2023.

Sandhu, P & de Wolf, M. (2020). The impact of COVID-19 on the undergraduate
medical curriculum. Medical Education Online, 25(1), 1764740. https://doi.org/1
0.1080/10872981.2020.1764740.

Sandu, A. & Unguru, E. (2017). Several conceptual clarifications on the distinction
between constructivism and social constructivism. Postmodern Openings/
Deschideri Postmoderne, 8(2), 51-61. https://doi.org/10.18662/po/2017.0802.04.

Schwieger, D., & Ladwig, C. (2018). Reaching and Retaining the Next Generation:
Adapting to the Expectations of Gen Z in the Classroom. Information Systems
Education Journal, 16(3), 45. Available: http://isedj.org/2018-16/. Accessed 3
February 2024.

31
https://doi.org/10.52779/9781991260468



Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future. African Sun Media: Stellenbosch, South Africa.

Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future

Sutherland, L. M., Shin, N., & Krajcik,].S. (2010). Exploring the relationship between
21st century competencies and core science content. Paper commissioned by
the National Academies, National Research Council, Washington, DC. Available:
https://www.ncbi.nlm.nih.gov/books/NBK32678/. Accessed 6 February 2024.

Tan, A. H. T., Muskat, B., & Zehrer, A. (2016). A systematic review of quality
of student experience in higher education. International Journal of Quality and
Service Sciences, 8(2), 209-228. https://doi.org/10.1108/1JQSS-08-2015-0058.

University of Glasgow. (2021). Academic Quality Framework. Available: https:/
www.gla.ac.uk/media/Media_127773_smxx.pdf. Accessed 15 September 2015.

Vallori, A. B. (2014). Meaningful learning in practice. Journal of education and
human development, 3(4), 199-209. https://doi.org/10.15640/jehd.v3n4al8.

Van As, J. & Kluyts, M. (2023). Reimaging academic integrity through the lenses of
ethics of care and restorative justice to establish a culture of academic integrity.
In, Sing, U., Nair, C., and Watson, R. (Eds.) Academic Quality and Integrity in
the New Higher Education Digital Environment: A Global Perspective. Elsevier Ltd.
https://doi.org/10.1016/B978-0-323-95423-5.00003-X.

Wilson, M. W., Morreale, M. K., Waineo, E., & Balon, R. (2013). The Focus Group:
A Method for Curricular Review. Academic Psychiatry, 37, 281-282. https://doi.
org/10.1176/appi.ap.12010004.

Wood, P & O’Leary, M. (2019). Moving beyond teaching excellence: developing a
different narrative for England’s higher education sector. International Journal of
Comparative Education and Development, 21(2), 112-126. https://doi.org/10.1108/
[JCED-08-2018-0028.

Wang, M. & Wang, M. (2018). Workplace Learning and Theoretical
Fundamentals. E-Learning in the Workplace: A Performance-Oriented Approach
Beyond Technology, 13-27. https://doi.org/10.1007/978-3-319-64532-2_2.

Zhao, Y. (2020). COVID-19 as a catalyst for educational change. Prospects, 49(1-2),

29-33. https://doi.org/10.1007/s11125-020-09477-y.

32
https://doi.org/10.52779/9781991260468



Reimagining South African Higher Education: Towards a Student-Centred Learning and Teaching Future. African Sun Media: Stellenbosch, South Africa.

CHAPTER 1: LEARNING REIMAGINED: A CASE STUDY OF CURRICULUM CO-DESIGN APPROACHES ...

Appendix A: Applying the 6 dimensions of the DML framework across a 3-year programme.

Health Systems Science

Year 1 Year 2

Year 3

Orientation is a key component to the success of students on any course.
To support students with DML we induct them into our learning excellence
philosophy and DML framework. We ensure a support module orientates
students to setting up their e-portfolio (the final assessment) and sessions
on how to learn online, create a community of learning, promote academic

integrity, student identity, and values affirmation.

Applying the Dimensions of the DML Framework

A series of short cases building on
each other that students use to analyse
and compile a group report with
recommendations.

Vignettes of real-world.
Short videos from experts in the field.

Real-world lived experiences of the
students.

Students explore work opportunities in
health analytics in our module on health
information systems.

We asked past students to create videos
of their work experience in different fields
in health systems.

HSS3 is an
application based
in real-world, health
systems, and future
work environments.

Students conduct
an organisational
analysis, beginning
as a desktop
analysis and ending
with students

at Health Care
Organisations
conducting a needs
analysis. They
devise solutions for
any unmet needs,
and present such to
their site supervisor
and identified
mentors within the
organisation.
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WhatsApp Groups
for small groups
of 20 students
supported by

one tutor (writing
fellow).

Students were
required to submit
two papers. Before
submission,
students would
submit their

drafts to tutors
who provide them
with constructive
feedback and help
them improve their
work.

Tutorial sessions
give feedback to
activity worksheets
that students
complete in their
own time online.

Tutors (writing
fellows) work with
students to assist
them to develop
their academic
writing skills, as
students respond to
essay briefs.

Through tutorial
sessions, students
are encouraged

to ask questions
surrounding their
lectures and
assignments.

Teaching assistants
and the course
coordinator respond
to online queries
and any confusion
around sessions.

Student
assignments

are marked with
comments regarding
where marks were
lost and how to
improve are given.

Students

also request
feedback on draft
assignments, which
we respond to
timeously.

As part of their portfolio of learning,
students were required to write weekly
reflections in a learning portfolio.

Check-in sessions every two weeks where
students were prompted with guiding
questions to answer based on the prior

two weeks of learning.

Students write reflections after each
module on what they learnt and how they
learnt. These reflections are included in
their portfolios of learning.

Students compile a meta-analysis of their
learning journey in their 2"-year exam
submission as a portfolio of evidence.

Students are
encouraged to
reflect through each
session given to
them.

Students write
reflections which
they then include
in their portfolio of
learning.
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We developed

a competency
framework for HSS;
students were
expected to reflect
on their abilities,
develop a personal
development

plan, and identify
open educational
resources to

learn about these
competencies

and then reflect
on them in their
portfolio.

Students were
given a portfolio
assessment as the
exam equivalent.
They selected
artefacts (tasks,
discussions,
activities,
assessments,
information) from
the course and
made links between
the domains, while
reflecting on their
learning.

Using a blended-
learning approach,
students are
encouraged to work
through material

in preparation for

tutorials or lectures.

Sessions that
address key skills
for self-directed
learning. For
example, focusing
on note-taking
skills, how to
summarise content,
and how to manage
one’s time when
working in an online
environment.

Student-led
podcasting series
around career
opportunities.

The blended-
learning approach
is scaffolded by
giving students

a task known

as Professional
Development. This
takes place a series
of online lectures
and activities once
a week, which
guides students
through their

own professional
development this
includes crafting
their CV and
interview skills.
Students must
identify three
professional goals
they wish to build
on throughout the
year and present
them as part of
their e-portfolio of
learning.

At the end of each
session in each
year students fill
in a checklist to
see whether they
have reached the
learning outcomes.
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Integrated case-study used as a basis for

group presentations.

Portfolio of learning

Argumentative essay

Portfolio of learning

Literature review
project, building
research skills -
including writing
and search.

Organisational
analysis

Various ways
of presenting
(in-person,
recorded, live
Teams)

Professional
Development is
included in the
e-portfolio.

Developing a CV/
LinkedIn profile.

Group work report.

Using Padlets where
students need to
share resources or
experiences.

Google docs where
they collaborate

to identify
characteristics or
develop a team
contract.

Teamwork contracts
are developed at
the start of the
course.

Students work in
teams throughout
the year on team
presentations and
group reports (3 of
each).

Students work
on a group-based
research protocol.

Groupwork is
encouraged in this
course, with block
presentations,
where students are
assigned differing
groups, teaching
students how to
work with different
personalities.

Research group
work is also
highlighted where

a Group Contract

is built in Block

1 and adhered to
throughout the year.
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CHAPTER 1: LEARNING REIMAGINED: A CASE STUDY OF CURRICULUM CO-DESIGN APPROACHES ...

Cross-cutting
support

Bookings system through office 365 for virtual, IT support, writing fellow
support, or a meeting with the course coordinator.

Additional training on the learning technologies we use.

WhatsApp groups with 20 students to a mentor.

Networking events to assist student with professional identity and career goals.

Student led podcasting series to speak to people in different fields to
understand career opportunities.

Mentorship in the final year to coach them about career progression.
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